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Abstract. In accordance with the state policy and state documents of Ukraine in the field of
education, the priority direction of language education is the formation of a linguistic personality
capable of navigating in various communicative situations freely and solving communicative tasks
successfully. One of the most important qualities of a linguistic personality, which he/she acquires
both in the process of natural communication and specially organized training, is communicative
competence. Following the goals of discourse studies, to develop communicative abilities and skills
is not enough to work only with the linguistic fabric of the text; the most favorable conditions for
solving a number of problems of linguistic didactics, in particular, the formation of a linguistic
personality, are inherent in the ability to study and analyze a text in a non-linguistic context. The
contradictions that arose between the lack of special investigations on the problem raised, the
theoretical and methodological underdevelopment of the topic in linguodidactics of higher education,
and at the same time the need to ensure the proper level of discursive competence of future philology
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teachers, have determined the relevance of the article. The analysis of publications once again has
proved the need to study a comprehensive theoretical and practical level in the field of written
communication. As practice shows, the greatest difficulties experienced by applicants in the process
of text creation and text perception are in the field of written communication. The purpose of the
research is to substantiate the principles of forming discursive competence in the field of written
communication of applicants to philological faculties theoretically, and to determine the pedagogical
conditions for its implementation. The results of the scientific work have revealed a number of serious
problems. The essence and structure of the discursive competence of applicants to philological
faculties have been scientifically clarified and substantiated, the criteria, indicators and levels of
formation of discursive competence in the field of written communication of applicants to
philological faculties have been defined, the psychological and pedagogical conditions for the
effective formation of discursive competence in the field of written communication of applicants to
philological faculties have been determined.

Discursive competence, which is one of the most important components of communicative
competence, is considered as the ability of a linguistic personality to build and perceive holistic
discourses of various types (oral and written) in accordance with the communicative intention within
a specific communicative situation, taking into account the specifics of their semantic-pragmatic and
grammatical organization at the macro- and micro-levels, and the relationship between extralinguistic
and linguistic components. The characteristic features of written discourse determine the specifics of
the formation of discursive competence in the field of written communication, in particular, the need
to take into account the peculiarities of the functioning of the extralinguistic context, grammatical
categories, pragmatic factors of the creation of written discourse, a peculiar set of genres and norms
of their construction. The use of discourse in the educational process of training future philologists
creates favorable conditions for familiarizing applicants with examples of speech and non-speech
behavior implemented in the context of the situation, and for developing skills in correlating language
tools with specific situations, conditions, and communication tasks.

Keywords: applicants of higher education; communicative competence; discourse; discursive
competence; linguodidactics; principles; oral and written communication; philological faculties.

The problem setting in general. In accordance with the National Doctrine of
the Development of Education in Ukraine in the 21% Century, the Law on Higher
Education, the Concept of Language Education in Ukraine, the Pan-European
Recommendations on Language Education, and the Concept of Teaching the State
Language in Schools of Ukraine, the priority direction of language education is the
formation of a linguistic personality who is able to navigate in various communicative
situations freely and solve communicative tasks successfully.

As practice shows, applicants experience the greatest difficulties in the process
of creating and perceiving text in the field of written communication. This is due to the
peculiarities of actualizing extralinguistic, pragmatic, and grammatical aspects of
written discourse. Hence, the interest of methodologists in working with text has been
revived, both in the system of speech training for schoolchildren and for future teachers
of language and literature, especially foreign ones. Despite the undoubted significance
of the aforementioned interest, the problem of forming discursive competence of
applicants of philological faculties in written speech has not received proper coverage
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in teaching methods of foreign languages.

Thus, the contradictions that arose between the lack of special investigations on
the problem raised, the theoretical and methodical underdevelopment of the topic in
linguistic didactics of higher school, and at the same time, the need to ensure the proper
level of discursive competence of future philology teachers, determined the relevance
of the article “Theoretical Substitution of the Principles for Forming Discursive
Competence in the Sphere of Written Communication of Applicants of Philological
Faculties of Universities”.

Analysis of recent studies and publications. In defining the theoretical basis
on which the psychological-pedagogical and methodical concept of the formation of
discursive competence is based, the works of domestic and foreign scholars in the field
of discourse studies/ discursology have been fundamental (Benvenist, 1978; van Dijk,
1981; Selivanova, 1999; Chomsky, 1968). The analytical review of the key issues of
discursive linguistics allowed identifying the main aspects of studying the structure of
written discourse: grammatical (Selivanova, 1999: Kovalyk, 1994), extralinguistic
(Batsevych, 2004; Selivanova, 1999), pragmatic (Batsevych, 2004; Selivanova, 1999),
semantic (van Dijk, 1981; Selivanova, 1999) and typological (Batsevych, 2004; Kusko,
2001; Nikitina, 2005, 2006), which, in fact, determine the peculiarities of the formation
of discursive competence in the field of written communication of future philology
teachers. The psychological and psycholinguistic justification of the problem under
study is based on the works of Ukrainian scientists (Zasiekina & Zasiekin, 2006;
Kuranova, 2012; Petryk, Prysiazhniuk & Kompantseva, 2011; Kholod, 2008a, 2008b,
2014).

The purpose of the article is to substantiate the principles for forming
discursive competence in the field of written communication of applicants of
philological faculties theoretically, to determine the pedagogical conditions for its
implementation. The implementation of the purpose set requires solution of the
following tasks:

a) to clarify and substantiate the essence and structure of the discursive
competence of applicants of philological faculties scientifically;

b) to determine the criteria, indicators, and characterize the levels of formation
of discursive competence in the field of written communication of applicants of
philological faculties;

c) to determine the pedagogical conditions for the effective formation of
discursive competence in the field of written communication of applicants of
philological faculties.

Methods of investigation. The theoretical methods employed include an
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analysis of psychological and pedagogical, linguistic, educational, and methodical
literature on the problem of forming discursive competence for applicants of
philological faculties of universities. The empirical methods involve administering
guestionnaires to applicants and observing the educational process to clarify the
possibilities of implementing methods of discursive competence for applicants of
philological faculties of universities, the pedagogical experiment (the diagnostic and
formative stages) to determine the levels of formation of discursive competence in the
field of written communication, the formation of discursive competence of applicants
of philological faculties; the statistical method (the quantitative and qualitative analysis
of experimental data). In the article presented the authors are to analyze the theoretical
methods employed.

Results and discussion. Traditionally, discourse is viewed as a complex
communicative phenomenon containing linguistic and extralinguistic components,
based on which discourse and text are interpreted as generic and specific concepts. The
most significant difference between discourse and text is the fact that discourse, in
addition to the linguistic parameters inherent in text, contains extralinguistic
components. On the one hand, discourse is closely connected with the speech situation,
with the conditions of communication, and on the other hand, with its participants,
speakers, reflecting their intentions, motives, experience, and ideas. Therefore, work
with discourse is always based on the study of the relationship between the language
code and the external context — social, socio-cultural, psychological, situational, and
ethnographic.

The primary role in the generation of speech is played by the motive that prompts
the speaker to speech activity and which, in a certain way, arises based on the existing
communicative situation. In addition to the goals and intentions that are reproduced in
the memory of the participants of communication by situational models, an important
place in the construction of discourse is occupied by the situational context, which is
simultaneously created and analyzed by speakers, taking into account the situation and
conditions of communication. The cognitive image of the contextual situation
correlates with the situational models available in the speaker’s consciousness and
finds its further implementation in the discourse, determining its type and structure.
The socio-cultural information used in speech, which is also organized in the form of
frames, is included in the cognitive image, thus influencing the choice of discourse, but
under the condition that “people understand the situation or the discourse about the
situation” (van Dijk, 1981:91).

Discourse is the result of the cognitive activity of a specific individual, or to be
more exact, a linguistic individual, who appears in two guises, “on the one hand, as a
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subject of discourse — the bearer of a certain style of verbal behavior, and on the other,
as the “owner” of a unique conceptual and linguistic picture of the world and an
individual cognitive style” (Bondarenko, 2002:4). A linguistic personality manifests
himself/herself in speech activity, implementing his/her communicative tactics and
strategies. Strategies/tactics are divided into two main types: discourse generation and
understanding. A communication strategy is defined as the creative implementation by
communicators of a plan for constructing their speech behavior to achieve a general,
so to speak, global language/non-language goal of communication in a speech event.
Tactics contribute to the implementation of strategies and the obtaining of the desired
result. In accordance with the strategic plan, language tools are selected that would
contribute to achieving the set goal. They are determined, as shown by scientific
studies, by the following factors: a) dominant motivation; b) surrounding afferens,
which is formed under the influence of the external context of communication; c) a
model of the future, which is formed by previous experience, previously obtained
information, and a series of trials and errors.

Summarizing the above, the main factors that influence the organization of
discourse can be highlighted: 1) a motive, goals, and intentions that motivate the
speaker to speech activity; 2) an analysis of the existing communicative situation,
which involves taking into account the place, time and other conditions and external
contexts of communication, creating a model of the addressee (orientation on his/her
social status, degree of acquaintance, profession, age, ethnicity, his/her knowledge,
previous expectations, etc.), that is, an analysis of situational, social, sociocultural,
ethnographic, psychological contexts is carried out; 3) creation of a cognitive image of
a contextual situation, which correlates with situational models, frames, and social
scenarios available in memory; 4) activation of the selected situational model, which
is filled with relevant information and according to which a strategy and plan of speech
action are selected and a certain type of discourse is implemented.

The act of perceiving and interpreting discourse also begins with the analysis of
the communication situation and the creation of a model of the speaker by the
addressee, constituting a complex process of inferences, among which the following
play an important role: 1) understanding the meanings (contexts) explicitly and
implicitly encoded by the speaker; 2) juxtaposition of the expected information with
that expressed by the addressee; 3) comparison of the received information with the
existing fund of knowledge, establishment of correspondence between the speaker’s
and the addressee’s worldview; 4) prediction one’s (the speaker and the addressee’s)
plan of presentation. The communicative situation and the corresponding text evoke
emotional, aesthetic, and other reactions in the addressee and prompt a response in
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verbal or nonverbal form. Inconsistency or misinterpretation of what is said or written
by the speaker, according to the above points, can cause a situation of
misunderstanding and communicative failure. For successful communication,
communicants in the phenomenological field must have a set of contextual
propositions — a common presuppositional fund, without which the joint activity of
generating and perceiving discourse is difficult or impossible. Presupposition is
qualified as a common fund of knowledge and ideas, common experience, and common
thesaurus, which communicants possess.

Along with the term presupposition, the concept of “apperception base”
(Bulatov, 2002) is found, that is, common prior knowledge, common life experience
of communicants. Presupposition and context, forming the macrocognitive layer of
communication, form the communicants’ ideas about the contextual conditions of
actualization of statements in discourse and ensure their interpretation, thus influencing
the successful course of communication. The commonality of presuppositions at
personal, social, and national-cultural levels is an important condition for perceiving
and understanding discourse, which activates a number of knowledge, ideas, and skills
of communicants, emphasizing the specificity of discourse as a communicative
phenomenon containing linguistic and extralinguistic plans.

The factors considered are only a snapshot, a separate scene of a larger discourse,
the implementation of which is possible in the presence of: 1) a speaker; 2)an
addressee; 3) a communicative situation; 4) a common communicative code; 5) a
communication channel.

A communicative situation is a dynamic system of interacting specific factors of
the objective and subjective plans (including speech), which encourage a person to
verbal communication and determine his/her speech behavior within the framework of
one act of communication, both as a speaker and as a listener. In the process of
communication, there is a continuous analysis of individual components of the
situation and their comparison with cognitive models, with previously obtained
information within the framework of a specified discourse, which acts as the driving
force of the communication process and confirms the dynamic nature of the
development of the discourse.

Cognitive scientific achievements in the field of discourse studies have allowed
delving into the internal nature of discourse, the essence of which is that cognitive
models take a direct part in the organization of discourse, influence the choice of the
appropriate type of discourse, and on the other hand, discourse is the main source of
their renewal and expansion (van Dijk, 1981; Selivanova, 1999). On this basis, the
authors substantiated the need for applicants of philological faculties to master various

© IBH3 «/lonbacbkuii nepxaBHUN NeJaroriYHuil yHIBEPCUTET»

162



V. SLABOUZ, N. NIKITINA, D. KAZMINA
Theoretical Substitution of the Principles of Forming Discursive Competence in the Sphere of Written
Communication of Applicants of Philological Faculties of Universities

types of discourses, knowledge about which is stored in the form of cognitive structures
that constitute a hierarchy of linguistic and extralinguistic knowledge about the
organization of these types of discourses. It is well-known that students are a social
group characterized by a pronounced professional orientation and social activity,
therefore, for them, in addition to personal ones, institutional types of discourses also
play a special role, in particular those ones related to professional activities. Therefore,
for future teachers of language and literature, the level of formation of discursive
competence is not only an indicator of their language and speech culture, but also an
appropriate level of professional training.

The phenomenon of communicative competence in domestic linguistic didactics
was studied by A. Bogush, L. Skurativskyi, etc. In general, scientists consider
communicative competence as the ability of a speaker to communicate in various
communicative situations, and in its structure, they distinguish basic components,
among which special attention is paid to linguistic, speech, pragmatic, sociocultural,
linguistic regional studies, and other types of competences. Along with this, the
analysis of linguodidactic investigations on the structural organization of
communicative competence and, on occasion, regulatory documents on the
implementation of the communicative-activity approach to language learning allowed
delving into the essence of the concept of discursive competence. Based on the general
principles of the theory of speech activity, the following discursive skills have been
identified: 1) to analyze the communication situation and its components, 2) to take
into account the context of communicative interaction, 3) to design communication,
determining the model of discourse construction and the linguistic means of its
implementation, 4) to highlight linguistic and extralinguistic parameters of discourse,
5) to establish and realize the connection of linguistic means with extralinguistic
aspects of communication. Discursive competence is understood as the ability of a
linguistic individual to build and perceive holistic discourses of various types (oral and
written) in accordance with the communicative intention within a specific
communication situation, taking into account the specifics of their semantic-pragmatic
and grammatical organization at the macro- and micro-levels and the relationship
between extralinguistic and linguistic components.

To address a number of practical methodical issues in the structure of discursive
competence of applicants of philological faculties, a set of relevant knowledge and
skills has been identified, including: 1) linguistic knowledge about the organization of
discourse at the macro level (text construction schemes in connection with
extralinguistic parameters) and micro level (knowledge of the semantic and syntactic
organization of various types of discourse); 2) extralinguistic knowledge about types
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of situations, contexts and other elements of discourse construction. Based on the
acquired knowledge, applicants develop the following skills: 1) to identify linguistic
and extralinguistic parameters of discourse, 2) to establish and realize the relationship
between language tools and extralinguistic aspects of communication; 3) to choose a
type of discourse; 4) to recognize and use key markers of different types of discourses;
5) to perceive and build holistic discourses taking into account the extralinguistic
parameters of the situation and the peculiarities of their semantic-pragmatic and
grammatical organization.

The key features of written discourse, related to the linguistic, psychological and
psycholinguistic characteristics of the written form of speech, determine the specifics
of the formation of discursive competence in the field of written communication, in
particular the need to take into account the peculiarities of the functioning of the
extralinguistic context (the spatio-temporal parameters of written discourse are
discrete), grammatical categories (mostly explicit, clearly expressed text categories),
as well as pragmatic factors (the enhanced role of the categories of address and
modality, a high degree of formality and planning), and a peculiar set of genres and the
norms of their construction.

In linguistic didactics, the concept of “communicative skills” is traditionally
considered by referring to the theory of speech activity (O. Biliaiev, S. Karaman,
V. Melnychaiko, M. Pentyliuk, L. Skurativskyi, and others). Discourse finds its
expression in various manifestations of speech activity and speech behavior of a
person, which, like other types of human activity, consists of phases or stages that
contribute to the development of thought into discourse. The following phases of
speech activity exist: 1) motivation of the statement; 2) intention of the statement; 3)
realization of the intention; 4) comparison of the realization of the intention with the
intention itself.

Motivation forms the communicative intention of a speech personality, his/her
readiness for communicative actions, and therefore, the attitude to a certain typical
situation of social interaction of people, to a specific speech genre, and defines in
general terms the purpose of communication. The next stage is the stage of planning.
This general idea is further transformed, that is, the mechanism of recoding, translation
of meaning from the language of images and schemes to a specific national language,
begins to work. This stage can be described as a phase of planning, programming, and
internal linguistic organization of speech activity using its means and methods. In other
words, the selection of means and methods of forming and formulating thoughts in the
process of speech communication takes place. Without going into detail about the
stages of developing the main idea into a coherent statement, it should be only noted
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that the attunement to a certain type of situation and genre of speech determines the
choice of appropriate syntactic constructions and lexical units. The last stage — the
Implementation of the statement — necessarily includes operations of control over the
result.

Delving into the internal processes of generating and perceiving discourse, one
cannot avoid the concept of “discursive thinking.” In philosophy and logic, discursive
thinking is used as a synonym for the concept of “logical thinking” and is contrasted
with intuitive thinking, which in modern research is most often defined as being part
of discursive thinking. Traditional psychology views discursive thinking as:
1) connected with and mediated by the past experience of the individual; 2) verbal
thinking; 3) developing based on mastering speech, knowledge, and logical operations;
4) a process of logical reasoning, to which intuitive processes are also added when
solving creative problems.

Investigating the process of formation of discursive thinking, one can distinguish
such features as servicing the processes of generation and semantic perception of
discourses, genre character, and formation of communicative competence of the
linguistic  personality, including, undoubtedly, discursive competence. The
development of discursive thinking involves the assimilation of different types of
discourses and the gradual awareness of their division into institutional and personal.
The more genre stereotypes (frames) a linguistic personality masters, the higher the
level of his/her discursive competence is. It is known that the process of socialization
of the personality occurs simultaneously with the mastery of various types of activities,
forms of communication, and social norms. In general, the process of socialization of
the personality is a triune process of language acquisition, appropriation of socio-
historical experience (development of cognitive processes), and the formation of the
personality psyche. In the process of socialization, an individual acquires only a certain
amount of social experience that allows him/her to participate in certain types of
activities, that is, the individual acquires language in accordance with his needs in a
particular activity.

In modern linguistic didactics, one can clearly trace the distinction between
language competence as knowledge of the language and communicative competence
as language proficiency. In our opinion, the outlined dichotomy originates from the
theory of N. Chomsky, who consistently contrasted language competence as
knowledge of the language and language use as “the real use of language in specific
situations” (Chomsky, 1985, p.9), which enabled his followers to introduce and
contrast the concepts of “language ability” and “language activity”. The movement
from research on language ability to language activity led to the widespread
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introduction of a communicative approach in language teaching, which attested to “a
reorientation from form to function, from linguistic competence to communicative,
from linguistic correctness to spontaneity and authenticity” (Fedorenko, 2002, p. 63).
Communicative competence is the ability to carry out speech activity,
implementing speech behavior on the basis of philological, lexico-grammatical,
sociolinguistic and country studies knowledge, and skills, and with the help of skills
related to discursive, illocutionary and strategic competence, in accordance with
various tasks and situations of communication. In general, communicative competence
Is the ability of a speaker to communicate in various situations. But communication is
a complex process, during which all the smallest components of communication are
important, playing a decisive role in achieving mutual understanding and the set
communicative goal. It is no coincidence that communicative competence is
considered as a complex formation, in the structure of which basic components are
distinguished, the number of which varies in scientific research, on the one hand,
making it difficult to create a single clear classification, and on the other hand,
expanding our understanding of the phenomenon in question (State Standard of
Secondary comprehensive Education, 1997; Karaman, 2000; Leshchenko, 2007;
Linguodidactics in Modern Institutions of Education, 2001; Simonenko, 2007,
Skurativskyi, 2005; Reference dictionary of Ukrainian linguodidactics, 2003).
Therefore, for successful communication, speakers must: a) know the language
means of transmitting information, which is provided by the speaker’s linguistic and
speech competence; b) take into account the sociolinguistic context of communication,
which is provided by sociolinguistic competence; c) take into account the peculiarities
of the country, culture, history, knowledge of which is the basis of country-specific
competence; d) take into account the personal characteristics of the interlocutor, the
speaker’s communicative intentions, the situation of communication, and also be able
to correlate the statement with situational conditions, which is provided by pragmatic
competence; e) be able to embody communicative intentions in the statement, achieve
the set communicative goal, directing the course of the conversation in the desired
direction, which is the basis of illocutionary competence; f) be able to choose the right
behavioral strategy to increase the effectiveness of communication, which is provided
by strategic competence; and, finally, g) organize and structure the message, which is
the basis of discursive competence (Horina, 2007; Leshchenko, 2003).
Communication always takes place in a specific situation and within a certain
situational context. Different life situations require knowledge of the appropriate rules
of conversation and adequate forms of their expression, that is, the speaker must
possess examples of speech and non-speech behavior in a particular situation. Entering
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into communication, the speaker, in order to implement the set communicative goal,
chooses a specific model of speech behavior from among the available ones, taking
into account the communicative situation and choosing a specific strategy for
conducting a conversation. Therefore, taking into account only the content of the
utterance does not always guarantee a situation of success; to achieve mutual
understanding, there is a need to enter the extra-linguistic plane. As T. van Dijk notes,
the text is understood only when the situation in question is understood. At this level,
it is more appropriate to operate with the concept of discourse, and accordingly, the
concept of “type of discourse”, which is associated with the allocation of discursive
competence, the essence of which is based on the understanding of communicative
competence.

Taking into account the specifics of working with applicants of philological
faculties, it is necessary to include in the content of training such knowledge about
discourse that, from the standpoint of cognitology, would contribute to the formation
of the concept of the specified concept in their consciousness. In our opinion, this is
knowledge of the main features and categories of discourse, the general structure and
nature of discourse, and the semantic-pragmatic organization of various types of
discourse. Thus, on the basis of the acquired knowledge, applicants develop the skills
to identify linguistic and extralinguistic parameters of discourse, to establish and
realize the relationship between language means and extralinguistic aspects of
communication; to choose a type of discourse; to recognize and use key markers of
various types of discourse; to build and perceive holistic discourses taking into account
the extralinguistic parameters of the situation and the features of their semantic-
pragmatic and grammatical organization. These skills are closely related to the ability
to analyze the communication situation and its components, to take into account the
context of communicative interaction, on the basis of which to determine the model of
discourse construction and language tools for its implementation.

Psychological, psycholinguistic, and linguistic characteristics of oral and written
forms of speech determine the features of the formation of discursive competence in
the field of oral communication and in the field of written communication. When
working with oral discourse, the main attention is paid to stable speech phrases,
prosody, gestures in discourse, features of the structure of oral discourse, and its
division into elementary discursive units, the technique of transcribing discourse is
distinguished. When working with written discourse, issues of grammar and the study
of discursive factors of linguistic phenomena come to the fore. Features of the
functioning of the context in oral and written discourses affect the nature of work with
them. Thus, the situational context in oral discourse is perceived directly, since oral

ISSN 2414-9292 IMpodecionanizm negarora: TeOpeTHyHI i MeToAn4HI acnektu. Bum. 23 (2). 2025.
167



V. SLABOUZ, N. NIKITINA, D. KAZMINA
Theoretical Substitution of the Principles of Forming Discursive Competence in the Sphere of Written
Communication of Applicants of Philological Faculties of Universities

discourse unfolds in the “here and now” plane, while for written discourse, the situation
of creation and the situation of perception are remote, that is, the spatio-temporal
parameters of written discourse are discrete (separated). The above also affects the
work with the pragmatic context, in particular with the concept of “speech addressee”.

The absence of direct contact enhances the role of the categories of address and
modality in written discourse, requiring their clear expression. The author must think
through, and in some cases even foresee, the “virtual” interaction that is possible
between him and the reader in the process of the latter’s perception of the text.
Therefore, the role of the pragmatic context in written discourse is more complicated
than in oral discourse, this is manifested, for example, in the selection of linguistic
phrases, in the choice of apt formulations, communicative strategies to achieve the set
goal, in an attempt to influence the views, emotional state, actions of the addressee,
and to predict possible reactions of the reader. In relation to the subject of speech, the
pragmatic context covers issues related to its goals, intentions, and attitudes. From this
perspective, written discourse is characterized by a greater degree of thoughtfulness,
awareness, motivation, and preparation. The outlined characteristics are fundamental
for written discourse and determine the specificity of the text component. As
O. Selivanova (1999) emphasizes, “written discourse is characterized by a high degree
of formality and planning, while oral discourse is characterized by a lesser degree of
these features” (Selivanova, 1999, p. 135).

Accordingly, for written discourse, such categories as coherence, integrity, and
consistency acquire special importance, which help the author to achieve the set goal
in the absence of a direct addressee of speech. In addition, one should take into account
the set of genres and norms of their construction characteristic of oral and written
discourses, as well as the explicitness and expressiveness of text categories. Thus,
working with oral and written discourses is somewhat complicated by the need to take
into account their typical features. For example, in the formation of discursive
competence in oral speech, the role of the extralinguistic context increases, as a result
of which not only the situational context but also many other factors characteristic of
natural spoken speech, such as paralinguistic means, intonation, prosody, etc., become
the focus of analysis. This leads to difficulties in recording oral discourses. Although
there is a generally accepted transcription system, such a (transcribed) text is difficult
to read and perceive by the recipient. However, when working with written discourse,
there are difficulties associated with the isolation and analysis of the extralinguistic
context; the main attention is paid to the textual aspect, that is, understanding the text
in the discourse.

Accordingly, when forming a discursive competence in the field of written
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communication, the main unit of learning is the text in combination with the
extralinguistic factors of its creation, the text and the effective space in which it
functions. The organization of the process of forming discursive competence in
applicants of philological faculties contributes to the solution of a number of important
issues. Firstly, it ensures the development of a linguistic personality, for whom the
ability to build coherent statements in accordance with the canons of a certain genre to
achieve a set communicative goal, to possess socially oriented discourses, and to act
competently in various communication situations is one of the most important
parameters of its education. Secondly, the need for proper speech training of a future
teacher-linguist is due to purely professional reasons, because only then can be formed
the highest levels of linguistic personality in sufficient numbers when an appropriate
body of teachers-linguists who have been trained to solve such tasks is prepared. The
level of speech preparation of schoolchildren, their awareness of genre norms, and their
readiness to communicate in various communicative situations depend on the level of
formation of the philologist's discursive competence.

Conclusions. Thus, the scientific development of the problem of the formation
of discursive competence was based on the modern theory of discourse, which defines
the latter as a complex communicative phenomenon containing linguistic and
extralinguistic components. Discourse and text are defined as generic concepts; in fact,
text is a component of discourse. Distinctive features of discourse include those
associated with the extralinguistic properties of the act of communication and the
situation; therefore, work with discourse is always based on the study of the
relationship between the language code and the external context.

Discursive competence, which is one of the most important components of
communicative competence, is considered as the ability of a linguistic personality to
build and perceive holistic discourses of various types (oral and written) in accordance
with the communicative intention within a specific communication situation, taking
into account the specifics of their semantic-pragmatic and grammatical organization at
the macro- and micro-levels and the relationship between extralinguistic and linguistic
components. The characteristic features of written discourse determine the specifics of
the formation of discursive competence in the field of written communication, in
particular, the need to take into account the peculiarities of the functioning of the
extralinguistic context, grammatical categories, pragmatic factors of the creation of
written discourse, a peculiar set of genres and the norms of their construction.

Discourse theory is a relatively young field of knowledge, and therefore has
broad opportunities for solving a number of issues in communicative and functional
linguistics, cognitive psychology, and linguodidactics. Accordingly, it can be seen the
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prospect of further research in the continuity and continuity of mastering the concept
of discourse, ensuring interdisciplinary connections in the formation of discursive
competence, creating educational and methodological kits, workshops on discourse
theory and discursive text analysis to meet the requirements of the system of education
in higher education in Ukraine.
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AHoTaNis. 3riiHO 3 IepKABHOIO MOJIITUKOIO Ta IEPKABHUMU JJOKYMEHTaMH Y KpaiHu B rarysi
OCBITH, TIPIOPUTETHUM HAINPSIMKOM MOBHOI OCBITH € ()OPMYBaHHS MOBHOI OCOOHMCTOCTI, 3[aTHOT
BUTBHO OPIEHTYBATHUCS B PI3HUX KOMYHIKaTUBHUX CUTYAIiSIX Ta YCHIIIHO BUPIIITyBaTH KOMYHIKaTUBHI
3apnaHHs. OHIEI0 3 HAWMBAXIIMBIIIMX SKOCTEH MOBHOI OCOOMCTOCTI, SIKOIO BOHA OIAHOBYE SK Y
Ipolieci NPUPOAHOTO CHUIKYBAaHHS, TaK 1 CIIEL[iaJIbHO OPTraHi30BaHOI'0 HABYAHHS, € KOMYHIKaTHBHA
KOMIIETEHTHICTh. 3TiTHO 3 JUCKYpCO3HABCTBOM, JJISi PO3BUTKY KOMYHIKAaTHBHUX 3II0OHOCTEH Ta
HaBUYOK HEJOCTATHHO NPAI[FOBATH JIUIIE 3 MOBHOIO TKAHUHOIO TEKCTY; HAHCTIPUATIUBIII YMOBH AJIS
BUpIIICHHS HHU3KH NpOOJeM JIHTBOAMIAKTUKH, 30KpeMa (OpMYBaHHS MOBHOI OCOOMCTOCTI,
IIpUTaMaHHI BMIHHIO BUBYAaTH Ta aHaJIi3yBaTHU TEKCT y 103aMOBHOMY KOHTeKcTi. CynepedHoCTi, 110
BUHHUKIIA MIX BIJICYTHICTIO CHEI[IaJIbBHUX JOCIIDKEHb 3 MOPYIICHOI MPOOJIeMH, TEOPETUIHOI Ta
METOAMYHOI HEPO3POOIICHICTIO TEMU B JITHIBOAMIAKTHII BUIIIOT IIIKOJIM, Ta BOJJHOYAC HEOOX1THICTIO
3a0e3neueHHs HAJICKHOTO PIBHS AMCKYPCUBHOI KOMIIETEHTHOCTI MailOyTHIX BUKJIagadiB (Hijgomiorii,
BU3HAUMJIM aKTyallbHICTh CTATTi. AHaII3 MyOumiKaIiii e pa3 A10BiB HEOOX1IHICTh BUBUEHHS BCEOIUHOT
TEOPETHYHOI 1 MPAKTUYHOI TUIOIIMHHU B Taly3i MUCEMHOTO CIJIKYBaHHA. SIK MOKa3zye MpaKTHKa,
HaiO1IbIIl TpyAHOLI 37400yBadi BIIUyBalOTh Y MpPOIECi TEKCTOTBOPEHHS Ta COPUNHHATTS TEKCTY B
rajry3i IMCEMHOIO CIUIKYBaHHS.

Merta po3BiAKM THoJdsrajia B TEOPETUUYHOMY OOIPYHTYBAaHHI NpPUHIMIIB (OPMYBaHHS
JUCKYPCUBHOT KOMIIETEHTHOCTI Yy c¢epl MNHCEMHOro CHUIKYBaHHS 3/100yBadiB (iI0JOTIYHUX
(bakynbpTeTiB, BU3HAUYEHHI MeJJaroriYHuX yMOB i1 pearizaiii. Pe3yiaprat HaykoBOi poOOTH pO3KPHIIN
HU3KY cepilo3HMX 3aBaaHb. HaykoBo 3’sCOBaHO Ta OOIPYHTOBAHO CYTHICTb 1 CTPYKTYpY
JMCKYPCUBHOT KOMIIETEHTHOCTI 37100yBayiB (isonoriuyHux ¢akyabTeTiB, BH3HAUEHO KpPUTEPIi,
MOKa3HUKHM Ta OXapaKTEepU30BaHO PiBHI C(HOPMOBAHOCTI JUCKYPCHBHOI KOMIETEHTHOCTI y cdepi
MUCEMHOr0 CIUIKYBaHHS 3700yBadiB  (iJOJOriYHUX (aKyJIbTETiB, BHU3HAYEHO MCHXOJIOrO-
NeAaroriyHi yMoBH €(eKTUBHOTO (POpMYBaHHS JUCKYPCUBHOT KOMIETEHTHOCT1 y cepi MUCEMHOTO
CIUIKYyBaHHs 3/100yBauiB (I0J0TIYHUX (aKyIbTETIB.

JuckypcuBHa KOMIIETEHTHICTh, fKa € OJHUM 13 HAWBAXJIMBIIIMX KOMIIOHEHTIB
KOMYHIKaTUBHOI KOMIIETEHTHOCTI, PO3IJISAA€THCS K 3/1aTHICTh MOBHOI OocOOHMCTOCTI OynyBaTu Ta
CHpUMMATH LUTICHI IUCKYPCH PI3HUX TUMIB (YCHUX Ta MUCHbMOBHX) B1IMTOBIHO 10 KOMYHIKaTHBHOTO
Hamipy B MeXax KOHKPETHOI KOMYHIKaTMBHOI CHUTYyallii, BpaXxOBYyIOUM creuu@iky iX CeMaHTHKO-
IparMaTU4HOI Ta TpaMaTHYHOI OpraHizaiii Ha Makpo- Ta MIKPOPIBHSX Ta B3a€MO3B 30K MIX
eKCTPAIHI'BICTUYHUMH Ta JIIHI'BICTUYHUMHU KOMIIOHEHTaMHU. XapaKTEepPHI PUCH MUCEMHOTO JUCKYPCY
BHU3HAUalOTh creuudixky ¢GopMyBaHHS AUCKYPCUBHOI KOMIETEHTHOCTI y cdepi MNHCEMHOTO
CIUIIKYBaHHs,  30KpeMa, HEOOXIAHICTh  BpaxyBaHHS  0cOOJIMBOCTeH  (YHKIIOHYBaHHS
€KCTPAJIIHIBICTUYHOTO KOHTEKCTY, I'paMaTUYHUX KaTeropiil, nparMatuyHuX (pakTopiB CTBOPEHHS
MIUCEMHOT0 JUCKYPCY, CBOEPIIHOT0 HAbOPy XKaHPiB Ta HOPM iX MOOYA0BU. BuKopHCTaHHS TUCKYpCY
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B HABUAJIBHOMY TIIpOILECI MiATOTOBKM MaHOyTHIX (iIOJIOTIB CTBOPIOE CHIPHUATIMBI YMOBH ISt
O3HalOMJIEHHS iX 13 NPUKJIaJaMUd MOBJICHHEBOI Ta HEMOBJICHHEBOI IMOBEIIHKH, II0 PEaTi3yeThes B
KOHTEKCTI cHuTyalii, (opMyBaHHS HaBUYOK CIIIBBIIHOCUTH MOBHI 3aCO0M 3 KOHKPETHHMHU
CHUTYaIlisIMH, YMOBaMH Ta 3aBJAHHSIMH CITUTKyBaHHS.

Knwuoei cnoea: 3100yBayi BHUIOI OCBITH; KOMYHIKaTHBHAa KOMIETEHTHICTB; ITUCKYPC;
JIMCKYpCHBHA KOMIIETCHTHICTb, JIHTBOJWIAKTHKA, NPHHLUIN, YCHE Ta MUCEMHE CIIIKYBaHHS;
¢binonoriuni GaxkyabTETH.
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