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Abstract. Teaching speaking to primary pupils at lessons of English is a vital part of teaching
a foreign language. Productive communication even at the beginning level includes attentive listening
and correct responding, clear self-expression, the ability to use a body language in an effective way
as well as main language competences. By practicing communicative skills, young learners gain a
wide range of social skills which are an integral part of giving information and asking for details,
agreeing and disagreeing, expressing their opinion and describing their surrounding.

The purpose of the article is to analyze foreign strategies in the frame of teaching English to
primary pupils using SEL (Social and Emotional Learning) methodology that gives an opportunity to
improve primary pupils’ academic successes, test scores, makes it easier for young learners to develop
their emotional intelligence, self and social awareness, develop their skills to create safe and effective
learning surrounding and enhance their leadership position. The core principles of SEL (Social and
Emotional Learning) present the practical strategies of teaching speaking as a part of verbal
communication at the lessons of English at primary school through building SEL skills. The author
analyzes foreign experience about the influence of emotional exercises on the enhancing primary
pupils participation in speaking activities, promoting positive young pupils development through
emotional learning, emotional and behavioral programs and effectiveness of education based on SEL
in the scientific works of J.A. Durlak, M. Sklad, M.D. Ritter, J. Ben, C. Gravesteijn, J.E. Zins,
M.J. Elias.

The author defines five key-factors (safe and supportive learning environment, self-
awareness, social-awareness, decision-making and relationship skills) which are an integral part of
SEL implementations in the process of teaching speaking primary pupils, describes a variety of
approaches, key elements and strategies which influence young learners’ communicative skills,
eagerness to be actively involved in cooperative learning. The author points out the fact that obtaining
emotional impact at lessons of English is especially important for primary pupils whose main activity
is gaming. The author describes in the article various strategies (building a family tree, feelings
identical cards, art projects, portfolios, role-playing, mindfulness activities, storytelling) to be
integrated in the process of teaching speaking to primary pupils aimed at improving their
communicative skills.

Key words: social and emotional learning; self-awareness; social-awareness; relationship
skills; decision making; speaking skills; learning environment; primary pupils.

Statement of the problem in general. Effective communication is a
fundamental skill that every individual must possess to thrive in society. It is especially
important for young children to develop excellent speaking skills because it will enable
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them to express their thoughts, ideas and feelings to their peers, family, and the broader
community. As such, educators must find effective ways to teach primary pupils
speaking skills that will enable them to communicate effectively. One approach that
has gained popularity in recent years is Social and Emotional Learning (SEL).

Building SEL skills is a process that teaches primary pupils how to identify and
manage their emotions, develop positive relationships, and make responsible decisions.
It is a way of teaching the skills young learners need to manage themselves and relate
to others positively. SEL involves five core competencies that include self-awareness,
self-management, social awareness, relationship skills, and responsible decision-
making.

Analyzing the latest research and publications. The largest and most well-
known research about how social emotional learning influences academic learning was
done by J.A. Durlak (2011). The results of his scientific research have indicated that
social and emotional learning programs have demonstrated significant positive effects
on targeted social-emotional competencies, attitudes toward self and others, behavioral
adjustment, and academic performance, openness, and readiness for communication.

The later research by J.A. Durlak (2017) found that pupils who participated in
SEL programs had long-term benefits such as improved attitudes and behaviours, better
academic performance, including higher grades and test scores, and increased rates of
graduation and college attendance. Additionally, these students improved attitudes and
behaviours, such as increased prosocial behaviour and reduced conduct problems.
Furthermore, the study found that SEL programs could reduce the risk of mental health
problems among students, such as anxiety and depression.

Continuing exploring effectiveness of school-based universal social, emotional,
and behavioral programs M. Sklad, R. Diekstra, M. D. Ritter, J. Ben, & C. Gravesteijn
(2012) underlined the fact of positive changes in enhancing pupils’ social and
emotional outcomes, as well as their academic performance. The study by M. Sklad
found that schools that implemented SEL programs had a better school climate,
characterized by positive relationships, trust, and respect among students, teachers, and
staff. Additionally, these schools had lower rates of bullying and aggression, and fewer
conduct problems among students.

M. J. Elias & J. E. Zins (2016) looked at the issue of acquiring SEL skills as a
coordinated and systematic approach to promote the value of moving beyond an intro
personal focus on traditional academic instructions. The scientists regarded SEL
training more broadly and highlighted that it is not a single program or teaching
method, but rather an overarching framework or philosophy that involves both teaching
and learning strategies and policies and practices for creating and maintaining a school
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culture that fosters positive relationships and personal development for all students.

Exploring long-term effects of SEL on students from primary school to high
school involved in SEL programs, M. T. Greenberg, R. P. Weissberg, M. U. O’Brien,
J. E. Zins, L. Fredericks, H. Resnik, & M. J. Elias, (2017) proved that coordinated,
comprehensive, and sustained SEL programming in schools can promote academic
success and help young and senior pupils develop the personal and social assets needed
to navigate challenges and lead healthy, productive lives.

The aim of the research is to underline the effectiveness of implementing SEL
(Social and Emotional Learning) strategies into the process of teaching primary pupils
speaking skills as the means of enhancing their communicative practice.

The result of the study. Learning communication in a foreign language is
complicated and multi-stepped process which involves not only acquiring language
competences such as vocabulary, grammar, and pronunciation, but also a set of
personal competences that contribute to developing speaking skills at the first stages
of leaning a foreign language.

The results of the research on the strong connection between developing
speaking skills and bringing up the individuals who are equipped with strong social
skills are based on the scientific works of outstanding scientists in the sphere of SEL
implementation in the school practice (R. Taylor, E. Oberle, J.A. Durlak,
R.P. Weissberg (2017), M.J. Elias, J.E. Zins (2016), M.T. Greenberg, R.P. O’Brien,
J.E. Fredericks (2017)). The researches have shown the importance of creating a safe
and supportive learning environment, encouraging self and social awareness,
relationship skills, and decision making for forming a stable desire to express personal
ideas in a foreign language and developing necessary skills of effective
communicators.

The reform of Ukrainian primary and secondary education “The New Ukrainian
School” and a new law “About education” (2017) follow these principles and aim at
forming a set of soft skills and competences which include social position, cultural
background, the system of moral values , innovation, critical and system thinking,
creativity, the ability to properly manage emotions, risk assessment, team-work and
others important skills in order to educate and bring up a personality ready to compete
at the international labour market. Ukrainian modern system of education focuses on
realization of theses ambitious tasks and sees successful implementation of SEL into
the educational system as one of the most effective ways to achieve the mentioned
above aims.

The factors of SEL system which can be focused while learning speaking
English at primary school are presenting in the table below.
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Safe and supportive
learning environment

Clear classroom rules and expectations;
response to pupils’ emotional needs;
building confidence and self-esteem;
positive feedback.

Self-reflection;

asking open-ended questions;
modelling communicative patterns.
Role-playing;

discussion of different perspectives;
emotional check-ins;

mindfulness activities;

storytelling.

Collaborative projects;

effective communication;

conflict resolution;

positive reinforcement.

Creative and critical thinking;
developing skills to make a choice;
problem-solving skills;

setting an example by teachers.

Self-awareness

Social awareness

Relationship skills

Decision making

The first step to teaching primary pupils speaking skills using SEL is to create a
safe and supportive learning environment. Young learners need to feel comfortable and
secure before they can express themselves. Educators can do this by establishing clear
classroom rules and expectations that are easy to understand and follow, show
empathy, and be responsive to pupils’ emotional needs. These rules should be
communicated to the pupils and posted in a visible place in the classroom to help create
a safe and predictable environment for pupils.

One of the important issues for creating SEL environment to contribute to
developing young learners speaking skills are empathy, positive feedback, sense of
belonging, positive language, and emotional response to pupils’ needs.

Educators should show empathy towards their pupils while organizing speaking
activities in a primary school English class. They should acknowledge their pupils'
feelings, thoughts and ideas, and validate them. This helps pupils feel heard and
understood, which fosters a sense of safety and support. After completing a speaking
task, a teacher of English should provide positive feedback to the pupils to reinforce
positive behaviour and progress and recognise the pupils’ strengths and celebrate their
successes, which helps build confidence and self-esteem.

Creating a sense of belonging for their pupils, teachers can encourage them to
participate in classroom activities, offering opportunities to collaborate with their
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peers, and fostering a positive classroom culture. Educators should use positive
language when communicating with their pupils. This helps create a positive and
encouraging learning environment that is conducive to effective communication. To
response pupils’ emotional needs, teachers should listen to actively, offer support and
guidance, and provide opportunities for their pupils to express themselves in a safe and
non-judgmental environment.

By creating a safe and supportive environment, educators can help pupils feel
comfortable and secure, which is essential for efficient and productive communication.
Pupils who feel safe and supported are more likely to express themselves, interact
positively with others and achieve academic success.

The second step to teaching primary pupils speaking skills using SEL is to
encourage their self-awareness. Children need to understand their emotions and how
to manage them to express themselves effectively. Teachers and educators can help
young learners develop self-awareness by providing opportunities for self-reflection,
asking open-ended questions, and modelling effective communication. When young
learners become self-aware, they get better understanding of their strength, unique
interests, and, as a result, their self-esteem can be increased. They become more aware
of their thoughts and feelings, their emotional identification and regulation skills that
leads to the desire to become a participant of a speaking process as children get
practical skills in building healthy relationships with others and reducing the risk for
co-dependency and negativity.

The teachers can promote self-awareness in a speaking classroom by explicitly
teaching lessons on social and emotional skills and attitude. Teachers of English should
model self-awareness practice and integrate this competency across all possible stages
and tasks of the lesson:

- uniting social and personal identity. Lessons might help primary pupils
explore their family’s values by asking the family members and building a family tree
or a family ladder, exploring the roots of the family or the story if their names,
researching the flag or the language of the country or nation they belong to;

- identifying individual emotions. Activities while expanding vocabulary or
practicing speaking skills that help children learn how to name their emotions can be
done by using feelings identification cards which is a fun and effective way of
identifying their feelings with the language they learn;

- recognising personal and cultural values. Activities that teach students
teach students about values which they can identify by creating their own value board,
writing, making videos, dramatizing or drawing about their values;

- developing pupils’ own unique interests. Activities that help primary
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pupils identify their unique personal interests, likes, dislikes through creating a growth
mindset or using art projects such as collages, posters, portfolios, mask making or
laptops.

The third step to teaching primary pupils speaking skills using SEL is to develop
social awareness. Children need to understand the emotions and perspectives of others
to communicate effectively. Educators can help pupils develop social awareness by
teaching them to listen actively, empathise, and show respect for others.

Encouraging social awareness in primary pupils is an essential part of teaching
them speaking skills using the method of Social and Emotional Learning (SEL). Social
awareness involves the ability to understand and respond appropriately to the emotions
and perspectives of others. Here are some examples of how educators can encourage
social awareness in primary pupils:

- Role-playing. Role-playing activities can help pupils understand the
emotions and perspectives of others. Educators can use role-playing activities to help
pupils explore different situations and learn how to respond appropriately.

- Discussion of different perspectives. Teachers can encourage pupils to
share their opinions and listen actively to others’ perspectives. This can help pupils
understand that there may be different viewpoints on a particular topic, and they need
to consider the emotions and perspectives of others.

- Emotional check-ins. Educators can use emotional check-ins at the
beginning of the day or during class to help pupils identify and manage their emotions.
This can help pupils develop empathy towards others by understanding that everyone
experiences different emotions.

- mindfulness activities. Mindfulness activities can help pupils focus on the
present moment and become more aware of their thoughts and emotions. Educators
can use mindfulness activities to help pupils develop a better understanding of their
emotions and how they can affect their interactions with others.

- Storytelling. Storytelling is an effective way of teaching pupils social
awareness by exploring different emotions and perspectives. Teachers can use stories
to teach young pupils how to empathize with others and develop a better understanding
of different emotions.

The fourth step to teaching primary pupils speaking skills using SEL is to teach
relationship skills. Children need to learn how to develop and maintain positive
relationships with others to communicate effectively. Educators can help pupils
develop relationship skills by teaching them to communicate effectively, resolve
conflicts constructively, and work collaboratively. There are different ways of teaching
relationship skills to primary pupils:

© IBH3 «/lonbacbkuii nepxaBHUN NeJaroriYHuil yHIBEPCUTET»

138



H. YABUROVA
Teaching Speaking to a Primary Pupils at Lessons of English Through Building
Social and Emotional Learning (SEL) Skills

- Collaborative projects. Collaborative projects can help pupils develop
relationship skills by learning to work together to achieve a common goal. Educators
can assign group projects to pupils, encouraging them to communicate effectively,
resolve conflicts constructively, and work collaboratively.

- Effective communication. Educators can teach pupils how to
communicate effectively by modelling effective communication and teaching them
how to express themselves clearly and respectfully. Pupils can learn to listen actively,
ask open-ended questions, and provide constructive feedback to others.

- Conflict resolution. Conflict is an inevitable part of any relationship, and
pupils need to learn how to resolve conflicts constructively. Educators can teach pupils
how to resolve conflicts by teaching them to identify the problem, consider different
perspectives, and work together to find a mutually acceptable solution.

- Positive reinforcement. Educators can use positive reinforcement to
encourage pupils to develop positive relationship skills. By praising pupils for their
efforts to communicate effectively, resolve conflicts constructively, and work
collaboratively, educators can motivate pupils to continue developing their relationship
skills.

By teaching relationship skills, educators can help primary pupils develop
effective speaking skills. Pupils who can develop and maintain positive relationships
with others will be better equipped to communicate effectively and interact positively
with others.

The fifth step to teaching primary pupils speaking skills using SEL is to
encourage responsible decision-making. Children need to learn how to make
responsible decisions to communicate effectively. Educators can help pupils develop
responsible decision-making skills by teaching them to think critically, consider
multiple perspectives, and evaluate the consequences of their actions.

Encouraging responsible decision-making is an essential step in teaching
primary pupils speaking skills using SEL. Here are some examples of how educators
can help pupils develop responsible decision-making skills.

- Making your own choice. Educators can provide opportunities for primary
pupils to make decisions in a safe and supportive environment. For example, they can
allow pupils to choose their own reading materials or decide on group activities. By
allowing pupils to make choices, they will develop decision-making skills and learn to
evaluate options.

- Problem solving. Pupils can be taught to identify a problem, brainstorm
potential solutions, and evaluate the pros and cons of each option. By learning to think
critically and creatively, pupils will be better equipped to make responsible decisions.
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Educators can discuss the consequences of decisions with primary pupils, both positive
and negative. For example, pupils can be asked to consider the impact of their decisions
on themselves and others. By thinking about the consequences of their decisions, pupils
will be more likely to make responsible choices.

- Setting an example. Educators can model responsible decision-making for
primary pupils by demonstrating good decision-making skills themselves. For
example, educators can talk through their decision-making process and explain why
they made a particular choice. By observing responsible decision-making in action,
pupils will be more likely to develop these skills themselves.

Encouraging responsible decision-making at the speaking lessons involves
providing opportunities for decision-making, teaching problem-solving skills,
discussing consequences, teaching empathy, and modeling responsible decision-
making. By developing responsible decision-making skills, primary pupils will be
better equipped to communicate effectively and interact positively with others.

Teaching primary pupils speaking skills using the method of Social and
Emotional Learning is an effective way to help children develop communication skills.
By creating a safe and supportive environment, encouraging self-awareness,
developing social awareness, teaching relationship skills, and encouraging responsible
decision-making, educators can help pupils communicate effectively. As children
develop these skills, they will be better able to express themselves and interact
positively with others, leading to a more successful and fulfilling life.

The conclusions and the perspectives of further research. The analysis of
foreign experience of teaching young pupils speaking skills using the method of Social
and Emotional Learning (SEL) can have a significant impact on the development of
effective communication at an early stage of learning English. SEL provides a
comprehensive approach to learning that goes beyond traditional academic instruction
and focuses on developing social and emotional competencies in pupils. By creating a
safe and supportive learning environment, encouraging self-awareness, developing
social awareness, teaching relationship skills, and encouraging responsible decision-
making, educators can help primary pupils develop effective communication skills.

The given research has consistently shown that SEL has numerous benefits for
pupils, including improved academic performance, better social and emotional
development, and enhanced life skills. Pupils who receive SEL instruction are better
equipped to manage their emotions, develop positive relationships, make responsible
decisions, and communicate effectively. They are also more likely to experience
positive mental health outcomes, including reduced anxiety, depression, and stress.

SEL research and implementation in teaching primary pupils English evolves
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and indicates an effective way to help children develop communication skills and
promote overall social and emotional well-being. By incorporating SEL into primary
education, educators can provide pupils with the tools they need to succeed
academically, socially, and emotionally, leading to a more fulfilling and successful life,
enhancing leadership such as authenticity, empathy and the skills to emotional self-
management.
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AHoTanisgs. HaBuanHs po3MOBHOI MOBM Y4YHIB IMOYAaTKOBUX KJIACiB Ha ypOKax aHIIIHCHKOT
MOBH € Ba)XJIUBOIO YaCTMHOIO HaBYaHHS 1HO3eMHOI MOBHU. [IpoaykTHuBHE CHUIKyBaHHS HaBiTh Ha
MOYaTKOBOMY DiBHI BKJIIOYA€ YBaXKHE CIyXaHHS Ta MPaBWIbHY BIMOBIi/b, YiTKE CAMOBUPAXKEHHS,
3/1aTHICTh €(QEKTUBHO BUKOPHUCTOBYBaTH MOBY TiJIa, a TaKOXX OCHOBHI MOBHI KOMIIETEHIII].
[TpakTHKyIOYM KOMYHIKaTUBHI HaBUYKH, MOJIOJII YYHI OTPUMYIOTh IIMPOKUN CIEKTP COIabHUX
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HABUYOK, K1 € HEBIJl'€EMHOIO YaCTHHOIO HaJIaHH iH(OpMaIlii Ta 3aMUTIiB PO AETalli, OTOIKYIOThCS
Ta HE NOTO/KYIOThCSI, BUCIIOBIIIOIOTH CBOIO TyMKY Ta OIUCYIOTh HaBKOJIUIIIHE.

Mertoro cTaTTi € aHali3 3apyOKHHUX CTpaTerii y paMKax HaBYaHHS aHTJHCHKOI MOBHU y4YHIB
MMOYAaTKOBUX KjaciB 3a jporomoror Merozmosiorii SEL (Social and Emotional Learning), sixka nae
MOJKJIMBICTh MOKPAIIUTH aKaJAEeMiYHy YCIIIIHICTh Y4HIB IOYAaTKOBUX KJIACiB, TECTOBI pe3yJIbTaTH,
[OJIETUIYE MOJIOAIIUM YYHSIM HaBYaHHs, [JOIOMAara€ pO3BMBATH CBI €MOLIMHUN 1HTEJEKT,
CaMOCBIIOMICTh Ta COILIQJIbHY CBiJJOMICTh, (OPMYBaTH HAaBUYKH CTBOPEHHsS OE3MEYHOro Ta
e(eKTUBHOI0 HABYAJIILHOT'O CEPEAOBUIIA Ta MiBUILYBAaTH CBOIO JIAEPCHKY MO3HIIIIO.

ABTOp BH3HAuUa€e ITSATh KIIOYOBUX (hakTopiB (Oe3meuHe Ta CHPUSTIMBE HaBYAIbHE
Cepe/IOBHINE, CAMOCBIIOMICTh, coLiajdbHAa OOI3HAHICTh, HABUYKM TNPUUHATTA pilleHb 1
B3a€EMOBIJTHOCHH), SIKI € HeB1 e€MHOI0 4dacThHow peanizanii CEH y mpoueci HaBuaHHS Y4HIB
MOYaTKOBOI INIKOJM PO3MOBHOI MOBH, ONHCYE PI3HOMAHITHI MiAXOJH, KIIOYOBI E€JIEMEHTH Ta
cTparerii, Kl BIUIMBAIOTh Ha KOMYHIKaTMBHI HAaBHUYKH MOJIOJIUX YYHIB, OakaHHS OpaTH aKTUBHY
y4acTh Y KOOIEPAaTHBHOMY HaBYaHHI. ABTOp 3a3Hayae, M0 OTPUMAHHS E€MOLIWHOTO BIUIMBY Ha
ypOKax aHIJiCbKOi MOBHU € 0COOJIMBO BaXJIMBUM ISl YUHIB ITOYATKOBUX KJIACiB, OCHOBHUM BUJIOM
TISUTBHOCTI SIKMX € IrpoBa AiISUTBHICTB. Y CTaTTi aBTOp OMHUCYE Pi3HOMAaHITHI crparerii (modymosa
TeHEaJIOT1YHOr0 JIePEeBa, 1IEHTUYHI KAPTKU MOYYTTiB, MHCTELIbKI IPOEKTH, TOPT(OIIi0, POILOBI irpH,
YBa)KHICTh, PO3IOBi/b), SIKI CNiJl IHTEIPyBaTH B MPOLEC HABYAHHS TOBOPIHHS yYHIB IMOYAaTKOBHX
KJIaciB, COPSMOBAHUX HA BIOCKOHAJICHHS iXHIX KOMYHIKATUBHUX HaBUYOK.

Knrouoei cnoea: couiaabHO-eMOLIfiHE HAaBYAaHHS, CAMOCBIJIOMICTE, COILiajdbHa CBIZOMICTB,
HaBUYKHM CTOCYHKIB; NPUMHATTSA pIillICHb, MOBJECHHEBI HAaBUYKH, HABYAJIbHE CEPEAOBHILE; Y4HI
[IOYaTKOBUX KJIACIB.
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