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Abstract. The article analyses the state of the system of media education in the context of
professional training preservice primary school teachers. It is proved that integration of media literacy
into educational curriculum of the students is a relevant issue not only for higher education in Ukraine
but in other countries as well. The article provides an analysis of Concept of Media Education
Implementation in Ukraine (2010) that reveal the process of organizing media studies in our country.

Analysis of current research conducted by scientists has shown that media education should
be based on the study of six key concepts: media agencies, media categories, media technology, media
languages, media audience, and media representation. At the same time, the analysis of the studies
aimed at the level of organization of media education in Ukraine, developing teachers’ skills in media
education, strengthening the media literacy of students, improving their critical thinking has revealed
the state’s interest in forming and developing media competent educators and media literate citizens.

The purpose of the article is to analyse the state of integration of media literacy of preservice
primary school teachers into the system of professional education.

After media education was declared a priority for the development of education in the 21st
century by UNESCO, the issue of modernization of teacher training in higher education institutions
has become crucial. The article provides an analysis of Concept of Media Education Implementation
in Ukraine (2010) that reveal the process of organizing media education in Ukraine. The analysis of
modern research conducted by scientists has shown that media education in professional training
includes targets for the development of preservice primary school teachers, the development of a
holistic perception and analysis of media texts, individual creative and critical thinking.

The components of media education for teachers include 4 types of training, which are closely
related: methodological (knowledge in the field of aesthetics, philosophy, pedagogy and psychology;
knowledge of a man as a spiritual being, personality and individuality; knowledge of historical ways
of formation of mass media); theoretical (knowledge of the theory of mass media, their functions in
modern society, methods of possible manipulation of mass consciousness, methods of analysis of
mass media messages); methodical (mastering knowledge about the content, forms, methods and
means of media education); practical (preservice primary school teachers’ training for media
education, developing skills and abilities in the field of media education, as well as skills and abilities
of a special nature that allow to solve specific educational and practical problems). The study and
analysis of Ukrainian and world experience shows the existence of three areas of integration of media
education elements in the educational process at university: introduction of a subject as an invariant
part of the curriculum (the so-called special media education); solving the problems of media
education due to the variable part (optional media education); solving the problems of media
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education in general while studying special courses on teaching methods at primary school (integrated
media education).

Key words: media education; media literacy; institutions of higher education; integration;
preservice primary school teachers.

Problem setting in general. Recognition of information as one of the main
intangible resources has led to an increase in its role in production, education, social
and humanitarian activities, in the formation of public opinion and more. With the
increase in the number of information flows that an ordinary person has to process
every day, the need for a critical attitude to information and its consequences becomes
relevant. This specific ability is called media literacy, which is one of the necessary
components of a modern citizen, who through his or her public opinion and actions
influences the development of the state and society.

Media education has been declared a priority for the development of education
in the 21st century by UNESCO. Today, media education has great educational and
broad social significance, because young learners, schoolchildren, and students — our
younger generation —spend a lot of time watching TV or video on the Internet, listening
to audio using various portable devices. This process is not usually controlled by
parents or teachers, and it is difficult for our children to filter large flows of information
without having the basics of media education. Therefore, one of the important functions
of a teacher, in particular a primary school teacher, is the implementation of media
education for students and their parents, and for this purpose teachers must have
appropriate professional training.

Analysis of publications. Scholars believe that in Ukraine the issue of media
education as a special area of research in the field of pedagogy and psychology begins
to develop only in the late 90°s of the twentieth century, while the first mention of
media education (media culture, screen education) appeared abroad in the late 30’s of
the twentieth century.

In foreign countries there is a constant practice and rich experience of media
education. Thus, the British researcher of media education L. Masterman (2003)
identified four most important areas of media education: authorship, ways to achieve
the effect of media text, the representation of the environment through the media, the
media audience. According to L. Masterman (2003), the effectiveness of media
education can be assessed by two main criteria: 1) the ability of students to apply their
critical thinking in new situations and 2) the number of commitments and motivations
expressed by them regarding the media. Swedish researchers C. Feilitzen and
U. Carlsson (2003) emphasizes that media education should develop critical thinking,
an essential element of which is the creation of students’ own media products.
According to the professor of University of Texas Kathleen Tyner (2011), who
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specializes in media education on the latest media and gaming technology, training
should take place using audiovisual media and include analysis of media products,
which can be interdisciplinary and interactive. British scholars A. Hart & D. Suss
(2002) believe that media education should be based on the study of six key concepts:
media agencies, media categories, media technology, media languages, media
audience, and media representation.

The Resolution of the Presidium of the National Academy of Pedagogical
Sciences of Ukraine approved the Concept of Media Education Implementation in
Ukraine (2010), Protocol Ne 1-7 / 6-150, which is aimed at preparing and conducting a
large-scale phased all-Ukrainian experiment on media education at all levels; priority
introduction of the practice of school media education, which will be the main
integration link in the formation of a holistic system of media education.

In the work of V. Ivanov and O. Shkoba (2012), a thorough analysis of the
concepts “media education” and “media literacy” was carried out. The use of media
educational technologies and means of media education is reflected in the works of
O. Semenog, M. Yachmenyk (2019) (training of prospective language teachers),
S. Izbash (2019) (training of prospective masters of education), D. Fatieieva (2012)
(training of higher education students of non-philological specialties) and others.
However, a lot of issues of the theory and practice of media education are still
insufficiently covered by Ukrainian educators, including the aspects of preparing
primary school teachers for media education.

The purpose of the article is to analyse the state of integration of media literacy
of preservice primary school teachers into the system of professional education.

Results of the study. Media is used as an analogue of the term “mass media”
(cinema, television, video, multimedia computer systems, Internet, radio, print,
drawing, graphics, music, communication, including mobile), which contains the idea
of communication between different structures of society and the world as a whole.
The concept of “media culture” is associated with modern culturological theory to
denote a special type of culture of the information society, which is a mediator between
society and the state, society and government. Media culture is a set of information and
communication tools, material and intellectual values produced by mankind in the
process of cultural and historical development, which contribute to the formation of
social consciousness and socialization of the individual. It includes a culture of
transmission and perception of information, acting as a system of levels of personal
development, able to perceive, analyse, evaluate media text, engage in media creation,
learn new knowledge through the media (Izbash, 2019).

World pedagogy can no longer exist without one of the current areas of media
culture — media education, associated with different types of media (graphic, print,
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audio, screen and other), various technologies, the study of mass communication to
form a culture of communication with the media, creative, communicative abilities,
critical thinking, skills of full perception, interpretation, analysis and evaluation of
media texts, and learning different forms of self-expression with the help of media
technology. The skills acquired as a result of this process are called media literacy /
media competence or media culture.

Media education in professional training includes targets for the development of
preservice primary school teachers, the development of a holistic perception and
analysis of media texts, individual creative and critical thinking. A media-competent
teacher, especially at primary school, must have knowledge in the field of pedagogy,
art education, art history (including film studies, literature, theatre studies),
culturology, psychology (art, artistic perception, creativity). A teacher must be able to
analyse and expand the range of methods and forms of conducting classes with
students. Comprehensive study of the press, cinema, television, video, Internet, virtual
world of the computer, which synthesizes the features of almost all traditional arts,
helps to eliminate a number of significant shortcomings associated with one-sided,
isolated study of cultural objects and the world, a separate consideration of form and
content.

Professional training of a primary school teacher is a complex system that
operates in accordance with the goals, objectives and principles of training a specialist
with higher education. Researchers, considering the system of teachers’ professional
training, include different components. Common components in the integration of
media education of preservice primary school teachers are methodological and
theoretical ones.

The components of media education for teachers include 4 types of training,
which are closely related:

- methodological — knowledge in the field of aesthetics, philosophy, pedagogy
and psychology; knowledge of a man as a spiritual being, personality and individuality;
knowledge of historical ways of formation of mass media;

- theoretical — knowledge of the theory of mass media, their functions in modern
society, methods of possible manipulation of mass consciousness, methods of analysis
of mass media messages;

- methodical — mastering knowledge about the content, forms, methods and
means of media education;

- practical — preservice primary school teachers’ training for media education,
developing skills and abilities in the field of media education, as well as skills and
abilities of a special nature that allow to solve specific educational and practical
problems. Thus, these types of training include the enhancing of preservice primary
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school teachers’ skills and abilities to implement theoretical and methodological
knowledge.

A. Masterman (2003) and N. Unyial and B. Kaur (2018) identify a technological
component in the system of professional training of primary school teachers, which
involves mastering special knowledge, skills and abilities, including media education
in order to effectively solve specific educational tasks in practice.

The result of preparation of primary school teachers for media education in the
system of their professional training is a state of readiness for media education in
primary school, which we understand as a stable integrative personal education of
preservice primary school teachers, characterized by awareness of the need and a
strong desire to work critically, create independently various media texts, as well as to
demonstrate of a certain minimum of theoretical and methodological knowledge in the
field of media education.

The study and analysis of Ukrainian and world experience shows the existence
of three areas of integration of media education elements in the educational process at
university:

- Introduction of a subject as an invariant part of the curriculum (the so-called
special media education);

- solving the problems of media education due to the variable part (optional
media education);

- solving the problems of media education in general while studying special
courses on teaching methods at primary school (integrated media education).

We agree with N. Unyial and B. Kaur (2018) that education system can attain
maturity by healthy co-existence of media, technology, processes and people. The
proposition of media education curriculum in this regard across the programme and
courses has its benefits in higher education. Introduction of media and information
literacy curriculum in higher education system will help the students to improve their
critical thinking abilities for analysing, evaluating the media messages to survive and
thrive better in the digital world and prepares them for global communication and
social participation.

Q. Alagaran & J. Reuben (2015) describe that media education should be
integrated in the communication curriculum and should be taught to the students in
such a way where education become more responsive towards sustainable development
goals through new conceptual model of 3Es: Explore Engage and Empower. Students
are the future media practitioner. They need to be updated to align with the new media
technologies. Teacher should take media education methods as a class activity and help
the students to make them engage with new media exploration which empower them
for sustainable development through creation and sharing the media messages.
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Thus the media education, integrated in the maintenance of preservice primary
school subjects, we define as:

- development of the ability of primary school teachers to “understand” artistic
information transmitted through various communication channels (press, radio,
television, video, computer programs, Internet, etc.);

- realization of the maximum independence of primary school teachers in the
process of studying subjects in the context of intensification of artistic and productive
activities (media education as a tool of developmental learning);

- development of information culture of primary school teachers as a necessary
element of general culture and skills in the context of formation of information society.

Analysis of the research has shown that the integration of media education into
the system of professional training of primary school teachers should take into account
the changes in the information context of modern education, such as:

- loss of position of the school as the main source of information;

- lack of variability of education, which led to the lack of a monopoly on the
creation of educational and methodological and didactic kits (the teacher must learn to
choose the sources and means of teaching).

The main purpose of integrating media education of primary school teachers
should be creating of the subject content and developing of functionally literate readers,
viewers, listeners, able to adequately perceive the artistic image created in different
languages, and “decode” the meanings of non-verbal images.

We share the opinion of scholars that the integration of media education affects
the development of basic professional competences of primary school teachers,
namely:

- study and analysis of the existing information competence (according to the
content of thematic blocks, components, which comes both through official channels
(pedagogical publishing houses — educational and didactic and methodical manuals in
support of teaching subjects, etc.) and through mass media channels (press, Internet,
television, etc.);

- audiovisual competences (development of a stable skill of “understanding”
non-verbal information received through various communication channels);

- communicative competence (using intensive teaching methods based on
communication).

The basic professional competences of preservice primary school teachers direct
the integration of media education in the system of their professional development and
focuses them on the information and cultural context, which determines the level of
professional competence and ways to update not only the content of education but also
pedagogical technologies.
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Conclusion. The realities of the information society make the need to acquire
special competences related to a critical attitude to information relevant. Media
education helps to solve the problem of developing media literacy of information
consumers in the information space. Analysis of the state of media education
integration into the system of professional education of preservice primary school
teachers proves that the implementing media education, learning the basics of working
with audiovisual information, bringing this knowledge to school allows deep analysis
of video information technology.

Such integrated media education will have a positive impact on the professional
training of primary school teachers, will design their further pedagogical activities with
the use of media technologies in teaching.
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AHoOTaNig. Y cTaTTi MpoaHaji30BaHO CTaH CUCTEMM MENiaoCBITH B KOHTEKCTI mpodeciiiHoi
IIITOTOBKU BUYUTENIB IMOYATKOBOT MIKOIH. JloBeneHO, 10 IHTerparis MeaiarpaMOTHOCTI Y (axoBy
MIJITOTOBKY CTY/ICHTIB € aKTYaJIbHUM IMUTAHHSM HE JIWIIE JJIs BHIOI OCBITH B YKpaiHi, a i B IHIIINX
KpaiHax. Y cTarTi npoaHanizoBano KoHueniito BnpoBaakeHHs MeaiaocBiTu B Ykpaini (2010 p.), sika
PO3KpHUBAE TPOIEC OpraHizamii MeMiaoCBITH B HalIi KpaiHi. AHAI3 Cy4acHUX JOCIHIJKCHb,
CHpPSMOBaHUX Ha PIBEHb OpraHizaiii MeaiaocBiTH B YKpaiHi, PO3BUTOK HABUYOK BHKJIAJadiB y
ME/Iia0CBITi, TOCHJICHHSI MEIiarpaMOTHOCT] Y4YHIB, MOKpAIIEHHS IXHHOTO KPUTHYHOTO MUCIICHHS,
BUSIBUB 3allIKaBJICHICTh Jiep>KaBu y (JOpMyBaHHI Ta PO3BUTKY MEAIaKOMIETEHTHUX BUKIAJadiB Ta
MeIiarpaMOTHUX TpPOMaJAsH. MeTra CTarTi — MpoaHali3yBaTH CTaH iHTerpamii (opMmyBaHHs
MelarpaMOTHOCTI MaOYTHIX YYUTEIIB MOYaTKOBUX KJIAciB Y cucTeMy MpodeciiiHoi OCBITH.

[Ticns Toro, sik MemiaocBiTa Oyina oronomena FOHECKO npioputeToM pO3BHTKY OCBITH y
XXI cToniTTi, MATAHHS MOJEPHI3aIlil MIATOTOBKH BUMTENIB Y BUIIMX HAaBYANBHUX 3aKja/laX CTajo
TOCTPO aKTyaIbHUM. AHalli3 JOCTIIKEHb, MPOBEICHUX yYUYSHUMH, JOBIB, III0 MEIIa0CBiTA T Yac
npodeciiHol MiArOTOBKM BKJIIOYAE Il A PO3BUTKY BUHUTEINIB MOYATKOBUX KJIACiB, 3aBIaHHS,
PO3BHUTOK IIUTICHOTO CIPHHHATTS Ta aHali3y MEIIaTeKCTiB, I1HAWBIAYalbHOTO TBOPYOTO Ta
KpUTHYHOTO MHcIeHHs. CKIaJoBi MEAIaoCBITU AJI BYMTENIB BKIIOUAIOTh 4 TUNU HAaBUaHHS, SIKi
TICHO TIOB’sI3aH1 MI>K COOOI0: METOIOJIOTTYHUI; TEOPETUIHUI; METOIMYHUMN; TPAaKTUYHUI. BuBUeHHS
Ta aHaJli3 YKPaiHCHKOTO Ta CBITOBOT'O JIOCBIY CBITYUTH MPO ICHYBAaHHS TPbOX HAIMPSMIB 1HTErpamii
€JIEMEHTIB MEJI1a0CBITH B HaBYAJBHUN IPOLIEC B YHIBEPCUTETI: 3alpOBaJKEHHS IMPEAMETY SK
1HBapiaHTHOI YAaCTMHM HABYaJIbHOI Mporpamu (Tak 3BaHa CHeliajbHAa MeJIaoCBiTa); BHUPIIIEHHS
npoGsieM MeAi1aoCBITH 3aBISKM BapilaTUBHIM YacTHHI ((paxyapTaTHBHA MEIIA0CBITA); BUPIIICHHS
mpoOyieM MeNiaoCBITH 3arajioM MiJ Yac BUBYEHHS CHEI[IaIbHUX KYypCiB 3 METOJMK HAaBYaHHS B
MTOYaTKOBIN MIKOJII (1IHTETpOBaHa ME/I1a0CBITA).

Knrouoei cnoea: meniaocBita; MeiarpaMOTHICTh; BUIII HaBUalbHI 3aKjiajd; 1HTETparlis;
MaiOyTHI BUMTEI TOYATKOBUX KJIACIB.
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