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Abstract. Teaching communication at lessons of English is a vital part of effective lessons of
English. Productive communication includes attentive and appreciative listening, clear self-
expression as well as main language competences. By practicing communicative skills, students gain
a wide range of social skills which are an integral part of expressing opinions, justifying, negotiations,
debating, agreeing and disagreeing, making analysis and generalization.

The purpose of the article is to generalize foreign strategies in the frame of SEL that gives an
opportunity to improve students’ academic outcomes, graduation rates and test scores, makes it easier
for students to develop their emotional intelligence, become team-oriented and enhance their
leadership skills. The core principles of SEL (Social and Emotional Learning) constitute the practical
strategies of teaching communication at the lessons of English though building SEL skills. The author
analyzes foreign experience about the impact of enhancing students’ social and emotional learning,
effectiveness of school-based universal, social, emotional and behavioral programs, promoting
positive youth development through emotional learning interventions in the scientific works of J.A.
Durlak.

The author defines core factors which are an integral part of SEL implementation, describes
a variety of approaches, key elements and strategies which influence students’ communicative skills,
eagerness to become active participants of cooperative learning. The author underlines the fact that
obtaining emotional vocabulary at lessons of English is essential for both receptive and productive
skills of modern students. The ability to differentiate speakers’ emotions, voice tunes, interrogative
and negative intonation, reference to the previous events or future perspectives is the skill to be
developed by using SEL techniques. One of the strategies, the author describes in the article, is using
Emotional and Scenario Cards in the frame of SEL which can be integrated into the process of
teaching English aimed at improving students’ communicative skills.

Key words: self-awareness; communication competence; self-management; relationship
skills; SEL; emotional vocabulary.

Statement of the problem in general. Communication is an integral part of
effective collaborative lessons of English. It is vital to presenting lesson material,
organizing meaningful discussions, giving students feedback and reflection, involving
the class in group or face-to-face interaction. Productive communication includes not
only using grammar rules, spelling patterns and vocabulary sets in a correct way, but
also listening attentively and appreciatively, promoting clear self-expression,
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integrating life-skill-building into the content classroom and honoring differences. By
practicing communication skills, students obtain knowledge of key factors in building
interpersonal relationships, recognizing non-verbal clues, keeping educative
surroundings safe and functioning in an open manner. Effective communication is also
essential in expressing their learning goals, developing their social skills and
confidence in understanding their educational aims and future prospects.

Building SEL (Social and Emotional Learning) skills is the process of obtaining
knowledge through which all the participants are involved in understanding and
sharing emotions, setting positive goals and achieving them through hard work and
determination. Students learn how to feel in a good way and show empathy and
tolerance for others, establish and maintain positive relationships and make a
responsible decision while learning English. SEL enhances students’ capacity to
ingrate their social skills, attitudes to their families, school surrounding and
community, behavioral patterns which help to cope with everyday tasks and more
global ambitions and challenges in the process of learning. Like many other
frameworks, social and emotional learning promotes intrapersonal, interpersonal and
cognitive competences that benefit developing students’ skills in speaking English.

Analyzing the latest research and publications. The largest and most well-
known study about the impact of social-emotional learning on academic learning in
formal SEL research was done by J. A. Durlak (2011). The result from his studies of
schools following SEL programs has showed that students participating in SEL
demonstrate more improved social-emotional skills, positively-oriented social
behavior, strengthened academic achievements, openness and readiness for
communication,

C. K. Jackson (2018) looked at the issue of formal SEL training more broadly
and highlighted the impact of student-teacher interaction on developing students’
communicative skills and the value of moving beyond an intrapersonal focus on
traditional academic instruction.

Exploring long-term effects of SEL on students from kindergarten through high-
school experienced SEL teaching, R. Taylor, E. Oberle, J. A. Dulark (2017) prove that
students involved in school-based universal programs are observed to demonstrate
stronger social-emotional skills and attitudes, more positive social behavioral patterns,
greater academic success in comparison with peers without SEL exposure. According
to the research, SEL programs were protective factors against later communication
isolation, behaviour problems, emotional distress, and mutual understanding.
M. Wenz-Gross, M. Yoo, C. C. Upshur and A. J. Ganbino (2018), associate SEL for
early learning with many positive outcomes, such as improvement in prosocial and
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social-emotional skills, emotional management and problem solving, increasing
executive-function skills. According to the research, SEL effective strategies provide
students with skills that promote their well-being, future career prospects, and
communicative benefits.

Conceptualizing basic approaches to SEL, R. Weissberg (2015), has identified a
set of five main groups of social and emotional competences: self-awareness, self-
management, social awareness, relationship skills, and responsible decision making.
These competences, as M. J. Elias (2014) points out, are thought to facilitate students’
academic performance, reduce psychological distress and help to prepare young people
to succeed in college, work, family, and society.

The aim of the research is to underline the necessity of implementing SEL
(Social and Emotional Learning) strategies into the process of teaching English as the
means of enhancing their communicative skills.

The results of the study. Learning communication in a foreign language is a
complicated and multi-levelled process which involves both learning language
competences (vocabulary, grammar, pronunciation) and a set of personal competences
such as social, intercultural, communicative and other ones. Many educators and
researchers have explored that forming right social and emotional learning
competences contribute to developing stable and advanced speaking skills. In the text
of the annual conference “Partnership for 21st Century Skills” it is pointed out that
today’s life and work environments require far more than thinking skills and content
knowledge. The ability to navigate the complex life and work environments in the
globally competitive information age also requires students to pay rigorous attention
to developing adequate life and career skills, such as Flexibility and Adaptability;
Initiative and Self-Direction; Social and Cross-Cultural Skills; Productivity and
Accountability; and Leadership and Responsibility (Partnership for 21st Century
Learning, 2006).

The result of the research on the correlation between speaking skills and social
competences based on the scientific works of prominent scientists in this sphere
(R. Taylor, E. Oberle, J. A. Durlak, & R. P. Weissberg (2017); M. Skiad, R. Diekstera,
M. De Ritter, J. Ben, & C. Gravestejin (2012); J. L. Mahoney, J. A. Durlak, &
R. P. Weissberg (2018)), has allowed to define core factors which are the integral part
of expressing opinions, justifying, negotiating, debating, agreeing and disagreeing,
making analysis and generalizing. These factors are presented in the table given below.
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Table 1
Main social competences

Self-awareness

The ability to accurately recognize one’s own emotions, thoughts,
and values and how they influence behavior. The ability to
accurately assess one’s strengths and limitations, with a well-
grounded sense of confidence, optimism, and a “growth mindset”
Identifying emotions

Accurate self-perception

- Recognizing strengths

Self-confidence

Self-efficacy

Self-management

The ability to successfully regulate one’s emotions, thoughts, and
behaviors in different situations — effectively managing stress,
controlling impulses, and motivating oneself. The ability to set
and work toward personal and academic goals.

— Impulse control

- Stress management

- Self-discipline

- Self-motivation

- Goal-setting

- Organizational skills

Social awareness

The ability to take the perspective of and empathize with others,
including those from diverse backgrounds and cultures. The
ability to understand social and ethical norms for behavior and to
recognize family, school, and community resources and supports.
Perspective-taking

Empathy

— Appreciating diversity

Respect for others

Relationship skills

The ability to establish and maintain healthy and rewarding
relationships with diverse individuals and groups. The ability to
communicate clearly, listen well, cooperate with others, resist
inappropriate social pressure, negotiate conflict constructively,
and seek and offer help when needed.

- Communication

- Social engagement
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~ Relationship-building
- Teamwork

Responsible The ability to make constructive choices about personal behavior
decision-making and social interactions based on ethical standards, safety
concerns, and social norms. The realistic evaluation of
consequences of various actions, and a consideration of the well-
being of oneself and others.

— Identifying problems

- Analyzing situations

— Solving problems

- Evaluating

- Reflecting

- Ethical responsibility

Social and emotional development can be fostered by using a variety of
approaches of students which influence their communicative skills, eagerness to
become active participants of cooperative learning, share their ideas in a free and open
manner can:

— free-structured lesson focused on emotional competence explicitly;

— teaching practices such as cooperative learning, teamwork, and project-
based learning to promote SEL;

— integration of SEL as a part of a school course;

— schoolwide initiative to create a climate and culture conducive to learning.

Effective implementation of these approaches is based on four key elements
which should be integral ones for every SEL practice:

— all activities sequenced, connected and coordinated to monitor skills
development;

— active forms of learning prevail as being engaging and involving ones they
master new skills and attitudes;

— components focused on developing and social skills are included in the
scenario of every lesson;

— targeting specific social and emotional skills is explicit, and registered by
commenting, discussing, result predicting and stage ticking.

SEL as every teaching method known has its own strategies described,
implemented and accessed by many researchers and educators. They include the
following ones:
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— Students are taught through modelling and coaching to recognize how they
feel towards real-life events, school, collisions, everyday situation (creating survey,
emotional chants, feeling diagrams, agreeing/ disagreeing tables).

— The use of a conflict-resolution skill and dialoging to guide students through
the stages of an interpersonal role-play is an effective approach to applying a skill and
obtaining an emotion-respond in a new situation (character role playing cards, conflict-
soloing discussions, panels of judges, negotiations, for/against meetings).

— Students practise relevant decision-making and setting rules by participating
in a fixed or one-task group making (expert-games, no-right decision discussion, fun
group meeting, subscribers’ charts, generation view panels).

— Extra-curriculum activities like team-sports, board-games, brain-storms
learn students’ cooperation and interaction (moving games, city quests, races, ice-
breakers, emo-trainings).

— Current social or political events or historical background are analyzed
through a set of questions based on problem-solving models (debating teams,
counsellor session, brain-rings, reality TV programs).

— Cross-age mentoring is effective in building self-confidence, a sense of
belonging, sharing mutual goals, enhancing academic skills.

— Teaching reflective listening contributes to forming positive social
surrounding (“Am I a good listener?” game, mirror-reflection training, rope-ideas
practice).

The point of obtaining emotional vocabulary is essential for both receptive and
productive skills of modern students. Upper-Intermediate and Advanced levels tasks
require students to deepen more into the content of complex texts. Comprehensive
tasks of “reading” and “listening” have additional challenges in clear understanding of
the vocabulary, which is not simply caught from the context (as it normally happens at
elementary and intermediate levels) but has slight difference in emotional colouring.
The ability to differentiate the voice of the speakers, their rising or falling tunes,
interrogative or negative intonation, reference to the previous events or future
perspectives is the skill to be developed by using SEL techniques. Writing reflective
tasks that include personal feeling and opinions about what students have read or heard
also depend on the richness of students’ emotional vocabulary which contributes to
expressing students’ ideas fully and without high constraint.

Emotional vocabulary is important in all language competences: reading,
writing, listening and speaking. VVocabulary does not simply give the word definition
but participate in complex constructing that is necessary to succeed in understanding
increasingly multilayered reality. Students writing about emotion recognition and
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emotion awareness restrict the depth of their work meaning by simplifying the
emotions they express limiting them with primary labelled emotion vocabulary. Such
simplification blocks the nuances in relationships and situations for understanding that
Is important for their clear and successful navigating.

Another aspect of emotional vocabulary significance is a students’ capacity to
think and act constructively. The range of the emotions is not fixed and balances
between being “mad” to much more limited emotional states such as “frustrated”,
“puzzled”, “annoyed” or even “put down”, all of which are alternative and labels to
define the situation “to be mad”.

There are many behavioral implications of this differentiation in and out of the
classroom that influence both students’ perceiving and producing emotions. That leads
to the fact that the skill area of emotional vocabulary is such a strong focus of learning
material for promoting social-emotional learning.

In the process of training teachers of English should take steps to build their
students’ emotion vocabulary and accomplish this task both formally and informally.

1. When students are having difficulty, ask them for several ways to describe
how they are feeling.

2. When students have disagreements, ask them about the other students’
feelings and how they could tell how they were feeling.

3. Assign new emotion words for children to use explicitly in writing
assignments.

4. Encourage students to widen their emotional reflection when they are doing
reflective writing or journaling.

5. When reading or watching videos, pay particular attention to how authors
and directors convey emotion, directly and indirectly, in words, pictures, gestures,
settings, and sounds.

One of the strategies how to learn emotional vocabulary in the frame of SEL is
Emotional and Scenario Cards. Integrating the cards into the process of teaching aimed
at improving students’ communicative skills can be described in the following
direction:

1. Use the cards in a receptive matching game, in a role-play guessing game, in
discussions to enhance perspective-taking skills.

2. Print out appropriate number of copies based on your class size.

3. Cut out emotion word cards and scenario cards.

4. Determine the appropriate emotion field with an emotion scenario.
Remember that some scenarios may match more than one emotion! Use the Emotions
Word Bank to write in additional emotions on blank cards. Increase the member of
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emotions and scenarios when your students demonstrate increased independence (Fig.
1).

5. Play role-games with emotion cards (unexpected meeting interview, real-life
situations). Take photos and create emotion cards. Show them to your students and ask
to describe emotion state of the person (Fig. 2). Put the pictures on the card in the line
from weak to strong ones. Make up short emotion descriptions or even stories (Fig. 3).

6. Put the Story cards on the table in front of students. Let them choose the set
of cards they want to base their story on and listen to group or individual story
presentation.

= S\ B R Y = N
1. lam lying down, 4. The teacher is
listening to my . ) ) talking about

favorite song. 2. ljust finished all 3. My mom justgave| | Japanese culture. |
Everything is of my work for the me the best birthday | | have always wanted
peaceful and quiet. day. present! to learn more about

this subject.

| feel... | feel... | feel... | feel...

Fig.1 Social and Emotional Scenario

Fig.2 Descriptive cards with emotions
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Fig.3 Story-picture cards

The conclusions and the perspectives of further research. The analysis of
foreign experience of teaching communication through building SEL (Social and
Emotional Learning) skills makes it possible to understand the main approaches to
assessing learners’ needs as for correlation between speaking skills and social
competences and defining core factors which are integral part of expressing opinions,
marking analysis, generalization, negotiations, debating, agreeing and disagreeing.
Social and emotional development of students which fosters their communicative
competence through teaching them emotional vocabulary can be enhanced by
implementing SEL strategies into practice.

SEL research and implementation continues to evolve and indicates that social
and emotional learning provide students with skills that both promote their
communicate skills which contribute to their future career and life prospects and well-
being which protect against negative outcomes. Although SEL is not one possible
approach to improve students’ communicative skills, it is an effective strategy to
develop their self-awareness, self-management, social awareness, relationship skills,
and responsible decision-making. While teaching communicative skills at the lessons
of English, SEL improves academic outcomes, graduation rates and test scores, makes
it easier for students to become team-oriented, develop as much emotional intelligence
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as possible and enhance students’ leadership such as authenticity, empathy and the
skills to self-manage emotions.
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AHoTanisa. HaBuaHHS CHIIKyBaHHIO Ha ypOKax aHIJIIHCHKOT MOBHU € Ba)KJIMBOIO YaCTUHOIO
e(EeKTUBHUX YPOKIB aHINiHChKOI MOBHU. [IpOAyKTHUBHE CIIJIKYBaHHS BKJIIOYAE YBa)KHE Ta BJASYHE
CIIyXaHH$, YITKE CAaMOBUPAKEHHS, @ TAKOK OCHOBHI MOBHI HaBUUYKH. [IpakTHKYIOUH KOMYHIKaTHUBH1
HaBUYKH, YUHI 300yBalOTh IUPOKUH CIEKTpP COLAJIbHUX HAaBHYOK, SIKI € HEB1I'€MHOIO YaCTHHOIO
BUCJIOBJIEHHSI AYMOK, OOIDYHTYBaHHS, MEPEroBOpPiB, AMCKYCIH, 3roJlu Ta HE 3TOJAM, aHAII3y Ta
y3araJbHEHHS.
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MeTtoro cTaTTi € y3arajdbHEHHS 3apyODKHHMX cTpaTeriid y pamkax SEL, 1o mae MOXIUBICTD
MOKPAIIUTH HABYAJIbHI PE3yNbTaTH Y4YHIB, BUIYCKHI Oaly Ta TECTOBI IMOKAa3HUKH, IOJIETIIYE
PO3BHTOK €MOIIIMHOTO IHTEJIEKTY Y4YHIB, OPI€EHTOBAHICTh HAa KOMaHIy Ta MIIBUILNEHHS PIiBHA iX
nigepcbkux 3ai0H0cTeil. OcnoBHI npuauunu SEL (ComiansHe Ta eMouiliHe HaBYaHHS) CKIIAIAI0Th
MPaKTUYHI CTpaTerii BUKIAMaHHS CIUIKYBaHHS Ha YpPOKax aHTJIWCBKOI MOBH, X04a 1 (pOPMYIOThH
HaBuuku SEL. ABTop ananizye 3apyOi>KHUI JOCBI 111010 BIUTUBY Ha ITiABUILEHHS PiBHS COLIAIBLHOTO
Ta EMOIIIHOTO HaBYaHHs Y4YHIB, €(EKTHBHOCTI 3araJbHOOCBITHIX, COIIAJIbHUX, €MOIIMHUX Ta
MOBEIIHKOBUX TporpaM Ha 0a3i IIKOIM, CHPUSHHS IMO3UTHBHOMY PO3BUTKY MOJIOJNI 3aBISIKU
€MOIIIfHOMY HaBYaJIbLHOMY BTPY4YaHHIO Y HayKoBuX mpaisix K. A. [lypnaxa.

ABTOp BHM3HAa4Ya€ OCHOBHI (aKTOpH, SKi € HEBiJ €MHOI0 4YacTHHOIO BrpoBamkeHHS SEL,
OIMCYE PI3HOMAHITHI MiAX0H, KJIIOYOBI €IEMEHTH Ta CTpaTerii, SKi BIUIMBAIOTh HA KOMYHIKaTUBHI
HABUYKHU YYHIB, IParHEHHS CTaTH aKTUBHUMH YYaCHUKAMU CIIJIbHOTO HaBYaHHS. ABTOD IM1KPECIIIOE
TOM (haKT, 10 3100yTTS €MOIIITHOT IEKCUKHU HA YPOKaX aHTIICbKOT MOBH MAa€ BaXKJIMBE 3HAYCHHS SIK
JUIS CIIPUMHSTIIMBUX, TaK 1 IPOAYKTHBHUX HAaBUYOK CyYaCHUX YYHIB. 3MaTHICTH AudepeHIlitoBaTH
eMolIlii MOBIIIB, TOJIOCH, NMUTAJbHI Ta HETAaTHBHI 1HTOHAIll, IMOCWJIAHHSA Ha IONEPETHI MOl Yu
MaiOyTHI MEePCIEKTUBY — 1€ BMiHHS PO3BUBATHUCS 32 onoMororo Meto1iB SEL. OfHiero 13 cTpaTerii,
OIMCAaHOT aBTOPOM Y CTaTTi, € BAKOPUCTAHHS KaPTKH €MOIIiii Ta ciieHapiiB y pamkax SEL, sKki MOXyTh
OyTH 1HTErpOBaHI B MpPOILIEC BUKJIAJAHHS AHTJIINCHKOT MOBH, CIPSIMOBAHHMI Ha BIOCKOHAJICHHS
KOMYHIKaTUBHUX HaBUYOK YYHIB.

Knrouoei cnoea: camocBiIOMICTh; KOMYHIKAaTHBHAa KOMIIETEHTHICTh, CaMOYIPAaBIiHHS;
HaBuukHM BigHocuH; SEL; emoriiina 1ekcuka.
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